Teaching tertiary literature in a drug information class can be uninteresting to students so a new innovative teaching technique was incorporated, team-based learning. After two years of using team-based learning, the grades for tertiary literature were compared to the two previous years standard lectures were used. Because this technique reinforces the subject matter by having each student take an individual test and then a team test, the increased scores emphasized team-based learning over standard lecturing. For the two years prior to incorporating team-based learning, the average score was 81% whereas the subsequent average was 90%. Students particularly liked to physically look up answers using the databases provided which resembled real life experience. Times to set up the technique along with adequate physical space for teams to collaborate were limitations. Overall, team-based learning provided a new method for students to understand tertiary literature.
INTRODUCTION

5
In many colleges and schools of pharmacy, drug information is taught as a stand-6 alone course or intertwined within the pharmaceutical care series. If the drug 7 information class is taught within the curriculum by itself then two scenarios exist:
8
Incorporating an introduction of drug information to the students early in their program 9 along with an advanced drug information class later, or combining both and having just 10 one drug information class.
11
The drug information taught was a combined introduction and advanced 3-hour 12 course consisting of standard lectures along with assignments and tests for assessment.
13
Previous overall grades, and in particular, scores on tertiary literature (databases) fell 14 below expectations. Because students have greater access and feel more comfortable 15 using databases to locate drug information, the expectation was to have database 
4
The first step in developing this technique was to form groups. All groups were 5 formed heterogeneously by having each student (2007 n=55; 2008 n=60 ) openly recite a 6 number starting from 1 to 10 to achieve a total of 10 teams with 6 members each. Before 7 the exercises commenced, an assigned reading was given outside of class in order to 8 prepare for the activities. There were then two TBL exercises covering all of the 9 databases assigned (Table 1) .
During each exercise, each student took an individual test followed by a group 11 test and finally an appeals process ( 
12
Student performance scores are displayed in 
22
In theory, using a team-based learning approach in any class drives four kinds of 23 transformations: "Small groups" into "teams"; technique into strategy; quality of student 24 learning; and joy of teaching. 3 All four transformations were realized, quantitatively or 25 qualitatively, at the conclusion of the exercise. The assessments showed an average 7% increase in test scores using the TBL method compared to the conventional lecturing 1 method. This may be due to the repetitiveness associated with each student's 2 determination of the answer, not only by themselves but that also in congruence with 3 others in their group. The student evaluation assessment also revealed many believed 4 each shared a greater responsibility and input compared to previous group projects.
5
One could conclude that having a higher stake in the overall group score, conversing in 6 a structured environment, and knowing each individual was confidentially graded by their 7 peers by means of maintenance scores led to this conclusion.
8
As in any new teaching method implemented, barriers and limitations were 9 encountered. The logistics to coordinate 6 -10 teams can be daunting with adequate 10 physical space, computers, and time being major issues. The classroom must be one 11 that has moveable chairs, tables or desks for teams to achieve optimal conversation and 12 confidentiality. The overall time to administer the RATs can be accomplished in a typical 
